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Lucia Trimbur  - “Invisible Instruction: The Critical Pedagogies of the Urban Gym” 

This paper examines how a group of men respond to the social problems postindustrial 

racial, class, and gender hierarchies create. In a New York boxing gym, trainers instruct 

fighters inside and outside the ring. In the ring, trainers prepare amateurs for 

competition. Outside the ring, trainers train their athletes for social life. As they engage 

these physical and social practices, trainers negotiate a discursive tension. When they 

work with boxers, trainers draw upon discourses espousing individualism. And yet, 

when talking about the motivation for their work, they utilize a different discourse, one 

that acknowledges and critiques structural inequality and anti-black racism. This paper 

examines the presence of these seemingly contradictory discourses. I analyze how 

discourses advocating personal responsibility and discourses critiquing injustice 

simultaneously find expression in the gym’s pedagogical practices. I argue that 

neoliberal ideology at the structural level is rearticulated as critical discourse in the 

gym; context shifts meaning. When enacted by trainers, a group of men who are 

dedicated to combating racial oppression, discourses of individualism counter the 

tendency to define boxers solely by their tragedies. These discursive practices reject 

disadvantage as the defining feature of postindustrial subject formation as well as the 

collective assignment by neoliberal politicians and policymakers of men of color to a 

category constituted by a pathological cast of characters. Instead, trainers’ critical 

pedagogies encourage young men to view their worth in different ways, to create and 

measure the meaning of their lives in different spaces, and to see that no identity is 

final. 

 
Sarah Amsler ‘What do we mean when we say “democracy”’? Learning towards a 
common future through popular higher education 
 
This presentation explores the practice of learning as radical subject and social formation 
through an autoethnographic account of the early life of the Social Science Centre (SSC), an 
autonomous centre of free, co-operative higher education in a small city in England. The 
presentation begins from a question raised by one SSC scholar three years on: ‘What do we 
mean when we say “democracy”?’ It is significant because, when raised amongst a diverse 
group of ‘scholars’ in the context of a course on co-operative education collectively 
designed to support the political and intellectual development of the centre, it transcended 
the definition of a concept to open possibilities for articulating emerging and contested 
forms of democracy within the centre itself. I will explain how we are becoming able to 
critique and re-imagine social forms through practicing a ‘sociological imagination’, why it 
took us three years to ask the question in this way, what sorts of pedagogical and mundane 
organisational labour have enabled us to do so, how this work is connected rhizomatically 
with other counter-capitalist projects in the city, and what sorts of challenges we face in 
nourishing the project. I will then consider what, if anything, is radical about this space (and 
why sometimes abandoning ‘the radical’ may deepen our receptivity to it), and consider the 



role that non-‘community-based’ centres of popular higher education might play in the 
proliferation of both critical thinking, capacities for ‘commoning’ and the creation of radical-
democratic publics where individualism and class division presently prevail. 
 

 

 

 

 
 

Joyce Canaan and Spyros Themelis The pedagogy of neoliberal politics and the counter-

pedagogy of Greek academic activists' politics: 2011-2013 

Greek academic activists contributed to 'the movement of the Squares' throughout 2011, and 

still do so. Interviews we conducted with Greek academic activists (2011-2013) indicate that 

they were responding to the re-forming of their subjectivities and social relations in the 

university system. This re-forming was part of a wider re-articulation of subjectivity and social 

relations in Greek society in response to the government’s political project of deep cuts to 

the welfare state alongside its continued funding for financial and banking services. Both 

strands were government responses to 'Troika' (The European Central Bank, IMF and 

European Commission) demands. 

  

Academic activists we interviewed acknowledged that government policies were part of a 

Troika experiment at Europe’s periphery into how widely and deeply a financialised, 

privatised state, with a strengthened repressive arm, could be imposed without (too much) 

public resistance. They further suggested that the periphery could provide a model for the 

core, as is arguably now occurring. 

  

We view the Greek university as one site of government re-education; in this instance, of 

educators about: a. both their place in the mode of production, their (class) alliances and 

boundaries, their labour value and b. the wider society about academics’ social utility and 

value ('they are overpaid and out of touch'). Our respondents argued that there was a 

pedagogical strand to government policies that sought to silence and suppress them as one 

of the most vocal and critical parts of society. This presentation considers whether their 

response of critique and resistance offers an alternative pedagogy. 

 

 

 

 



Jones Irwin - Rhythm, Autocritique, Expression -   Lefebvre’s Critique of Everyday Life 

 

This presentation focuses on Henri Lefebvre’s three volume Critique of Everyday Life series 

of texts as a missing link in the chain which connects Gramsci through Freire and 

Situationism to Critical Pedagogy. Focusing strategically on some of the most idiosyncratic of 

the concepts and passages across the three volumes, this presentation explores the 

significant originality of Lefebvre’s contribution. Itself as a three volume work extending 

over thirty years, I will foreground how Lefebvre’s work can be seen as a courageous 

autocritique of mid-twentieth century Marxism which, while influenced by Gramsci, 

nonetheless radicalises the latter’s critique of ideology and the base-superstructure 

binarism. As such, it greatly influences succeeding radical political thought, whether, for 

example, of Situationism, or of specific leftist thinking such as that of Jean Francois Lyotard, 

the Birmingham CCCS and Paulo Freire.              

However, the recent return to Marx in education and political theory does not always 

consider Lefebvre’s work as significant. Taking Critical Pedagogy as an example, in the 

instances of Henry Giroux and Peter Mc Laren, I will look at how a tendency to a certain 

‘positivism’ or more reductionist ideology critique in contemporary radical political thinking 

might be reconsidered from the perspective of Lefebvre’s seminal three volume work. Here, 

I will also seek to delineate some of the key differences and tensions within Lefebvre’s own 

work in Critique of Everyday Life, exploring how alternate emphases in this complex project 

offer very different avenues of development for political and socio-psychoanalytical 

ideology critique.  

Monica Pena - Young students as critical discourse analysts: becoming critical learners in 
chilean ‘vulnerable’ schools. 
 

Chilean educational neoliberal system has been designed as a decentralized and privatized 
system where parents are supposed to chose the best education for their children. This 
system, in their 30 years of operation has augmented differences between the richest and 
the poorest children, turning “vulnerable” children more vulnerable than ever before, 
because "bad schools" are simply shooting down for their bad scores in standardized tests. 
At the same time, these children are dropping out schools looking for jobs or because early 
pregnancy, in girls and boys, too. They are the so called “school failures”. Our research final 
aim looks for empower vulnerable students because they are -more than (bad) students of 
the establishment curricula- “competent learning producers" which means they are learners 
not only of what schools offer but what they claim learning is. We are trying to build, with 
boys and girls from “vulnerable” schools (rural and nonrural), new ways of understanding 
learning and the school production, looking for empowerment in boys and girls (and also 
teachers and us, the researchers) as active learners in a situated and subjective perspective 
of learning. The first step of our 2 years project: to collectively analyze current chilean public 
policies that discriminates students, as the concept of “vulnerability” (the differentiated 



grant) and the use of the mental health diagnosis in the classroom (the "Decreet 170"), all 
individualistic approaches to solve the educational problems, keeping the neoliberal 
educational system safe. 
 

Joyce Canaan and Spyros Themelis - The pedagogy of neoliberal politics and the counter-

pedagogy of Greek academic activists' politics: 2011-2013  

Greek academic activists contributed to 'the movement of the Squares' throughout 2011, 

and still do so. Interviews we conducted with Greek academic activists (2011-2013) indicate 

that they were responding to the re-forming of their subjectivities and social relations in the 

university system. This re-forming was part of a wider re-articulation of subjectivity and 

social relations in Greek society in response to the government’s political project of deep 

cuts to the welfare state alongside its continued funding for financial and banking services. 

Both strands were government responses to 'Troika' (The European Central Bank, IMF and 

European Commission) demands. 

  

Academic activists we interviewed acknowledged that government policies were part of a 

Troika experiment at Europe’s periphery into how widely and deeply a financialised, 

privatised state, with a strengthened repressive arm, could be imposed without (too much) 

public resistance. They further suggested that the periphery could provide a model for the 

core, as is arguably now occurring. 

  

We view the Greek university as one site of government re-education; in this instance, of 

educators about: a. both their place in the mode of production, their (class) alliances and 

boundaries, their labour value and b. the wider society about academics’ social utility and 

value ('they are overpaid and out of touch'). Our respondents argued that there was a 

pedagogical strand to government policies that sought to silence and suppress them as one 

of the most vocal and critical parts of society. This presentation considers whether their 

response of critique and resistance offers an alternative pedagogy. 

 

Rhiannon Firth - Pedagogies of the Body: Critiquing and resisting the affective discourse of 
the neoliberal state from an embodied anarchist perspective 
 
This paper takes as its context widespread feelings of anxiety within neoliberal society 
caused by a combination of material and discursive factors including precarious access to 
work and resources. It is argued that the state uses ‘discourses of affect’ to harness bio-
power: to (re)produce compliant subjects able to deal with (and unable to desire beyond) 
neoliberal precarity and anxiety. Critical education theorists have argued that discourses of 
‘well-being’, emotional support and self-help have gained increasing purchase in 



mainstream education and in popular culture. These discourses are dangerous because they 
are individualized and depoliticized, leading to a culture of vulnerability that undermines 
collective political struggle. At the same time there has been a ‘turn to affect’ in critical 
academia, producing critical pedagogies that resist state affective discourse. I argue that 
these practices are essential for problematizing neoliberal discourse, yet the literature tends 
to elide or diminish the role of the body in effective resistance. The alternatives are based 
on discussion, dialogue, and critical thought rather than physical movement and action, with 
an underlying assumption that emotions are always discursive, rather than physical in origin 
and effect. Furthermore, these theories often maintain a mind/body dualism and hierarchy. 
I draw on a range of non-hierarchical and theoretical and activist pedagogical practices that 
invert or transgress the mind > body dynamic by beginning from the (reconceptualised) 
body, including the theories of Wilhelm Reich, Augusto Boal’s Theatre of the Oppressed and 
Roberto Freire’s Somatherapy. 
 
 

Ken Jones, Goldsmiths - Conceptions and Practices of Critical Pedagogy – Proposal for a 

Paper 

 

The call for papers makes two kinds of invitation: 

- An historical invitation, that situates critical pedagogy (CP)  in terms of C19 and C20 

lineages; 

- A strategic invitation, situating CP in the context of a ‘coming together’ of several 

kinds of left perspective, that have in common an opposition to neo-liberalism. 

Responding to these invitations, and to Bensaid’s invocation of the politico-strategic 

question as an essential dimension of critical thought (2004, 2006), this paper offers: 

-  a reading of the genealogy of CP. It locates CP within a genealogy of radical 

education - attentive both to its ideational links to Deweyian and progressive (post-

Froebelian) perspectives and to its connections with social movements, linking 

educational practice to subaltern knowledges and identities.  

- reflection on the ways in which radical educational practice has been re-positioned 

by dominant neo-liberal rationalities. In the latter C20, radical education as a 

pedagogic/political formation was a significant minority tendency within primary and 

secondary state education. Neo-liberalism, as one part of a politics of educational 

counter-revolution, has sought to eradicate it. (The imposition of performance-based 

quantitative norms, and the shrinking of autonomous, ‘professional’ space, have 

been decisive here. ) 

Radical educational practice, blocked in schools, has migrated towards spaces that are less 

restrictive. Especially post-2010, the partial resurgence of the student movement has 

resuscitated it, in new and extensively theorised form.  However, the links between current 



iterations of radical educational practice and the ‘market-shaped’ (Lemke 2001) actions of  

workers in compulsory mass education are slight. It is within such a context that the paper 

addresses questions of strategy.  Important in these is the effort to identify ‘sparks of hope 

in the past’ that can ignite current thought. 

Note:  the paper focuses on the English educational space, with England being understood 

as an instance of wider Western European trajectories and problems (Jones et al 2007).) 

 
 

Dirk Postma - What would critical education look like if we do not accept the human-

centeredness and rationality within most of the current approaches to critique?  

Would critique not become powerless if the human agent is decentered in a posthuman 

era? This paper theorises how Marxist critical project could be reinvented within the 

posthuman condition. It argues that such critique is not only possible, but that it could 

actually be more powerful than humanist and postmodern approaches. A posthumanist 

(Barad, 2003; Gough, 2004; Hayles, 1999) conception of critique in education is premised on 

the realisation that agency could not be fully understood without the entanglements of 

humans with multiple nonhuman and material agents such as textbooks, classrooms, 

technologies and policies. These entities are not simply used by the human agent, but they 

become enrolled (Callon & Law, 1995) in an actor-network the effects of which cannot be 

predetermined. Since this hybrid posthuman agent is not imbued with rationality, clear 

purposes and intentions, critique cannot be the execution of a strategy. In opposition to the 

powerful strategies of neoliberalism and neocolonialism, critique is only possible as  

‘tactical’ action (De Certeau, 1984). This kind of critique does not clash head-on with the a 

dominant order, but brings about ‘diffractions’ (Haraway, 1996), interferences (Law & 

Hetherington, 2003) or ‘non-coherences’ (Verran, 2007). The ontological effectiveness of 

such critical practices lies in the tactical enrollment of multiple heterogeneous (Latour, 

1994) agents. An experimental educational intervention in a university will be discussed. 

This programme aimed to disrupt a neoliberal and neocolonial interest in inequality within 

the South African context. 

 

 

 

 

 

Stephen Cowden, Senior Lecturer in Social Work, Coventry University and Gurnam Singh, 

Principal Lecturer in Social Work, Coventry University. 



Abstract Title: Criticality and Reason: Is Critical Pedagogy an Enlightenment Project? 

Immanuel Kant’s famous essay of 1784 What Is Enlightenment? famously defined this as the 

“exit of humans from their self-incurred immaturity” (Fleischacker, 2013:13).  This’ 

immaturity’ as Kant sees it, is essentially based on our fear of using our capacities to reason.  

He argues that once we are freed, at the level of thought and feeling, from the need to 

defer and obey laws given by others, be they human or divine, then it becomes possible to 

look beyond what we have been told to think and into what he calls “a higher touchstone of 

truth within oneself” (2013:14) 

In Pedagogy of the Oppressed (1996) Freire characterizes political oppression as defined by 

a similar sort of fear; manifested in a ‘double consciousness’ expressed through people 

being ‘ at the same time themselves and the oppressor whose image they have internalized. 

Accordingly, until they concretely “discover” their oppressor and in turn their own 

consciousness, they nearly always express fatalistic attitudes toward their situation 

(Freire,1996:43). 

We have recently sought to define Freire’s conception of Critical pedagogy in the broadest 

sense as an educational philosophy that seeks to connect the form of education to wider 

political questions by arguing that processes or acts of learning and knowing are themselves 

inherently political (Singh and Cowden, 2014), but in this paper we want to pose the 

question what the telos of these processes is; are we to become more ‘rational’, more 

‘human’ or more ‘liberated’?  And to what extent do all of these objectives rely on a 

principle of Reason which is remarkably like that of Kant.  In other words,is the tradition of 

Critical Pedagogy a development, a critique or a repudiation of the Enlightenment? 
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Felipe Bley Folly, Beyond University. The Meeting of “Law” with “Reality” in Brazil 

3) PROPOSED TITLE: Beyond University. The Meeting of “Law” with “Reality” in Brazil 
4) MAIN ARGUMENTS: 
The Brazilian postmodernist songwriter Tom Zé, influential musician during the Tropicália 
movement in the 60’s, sings in his song “Complexo de Épico” (“Epic Complex”)... 
“University professor (That class which either begins to learn from the students -I mean, the 
streets- Or cannot survive)” 
.. what is a crucial finding when one thinks about the role universities play in our society and 
it has led us to propose this paper. 
Paulo Freire has always challenged the traditional meaning of education, defending a 
process of pedagogy from below, i.e. the meeting of pedagogy with the streets, with the 
people. In this sense, teaching is understood as an act of love that mustbe based on 
dialogue and focused on the oppressed, as Freire explained in Pedagogy of the Oppressed 
and in Education, the practice of freedom. 
Based on this concept of education committed to people’s movement and the struggles 
against social injustice, we propose the discussion of educational process at the universities, 
focusing on the Law faculties and some concrete examples in Brazil. 
In order to explain the present proposal, we’ll briefly answer the following questions. 
Firstly: why analyzing education in the universities? 
If universities are responsible for reflecting on social reality and try to create ideas and tools 
to improve our society, they cannot forget to connect with world. The epistemological 
process, especially in the Social Sciences, must happen beyond the universities and be 
dialogical. University professors have no other option but leave the ivory tower; otherwise, 
as Tom Zé sings, they cannot survive. 
Secondly: why Law faculties? 
To talk about Law means talking about power and this is a fundamental question for 
people’s movement, particularly in the so-called Third World. In this sense, how would it be 
possible to create (epistemology) and apply (methodology) Law in favor of the poor? How 
can Legal Education be based on Freire’s practices and concepts of education? 
Thirdly: why Brazil? 
Legal Education is historically elitist in many regions of the world and so it is in Brazil, but 
some recent examples demonstrate how this logic can be subverted in favor of the poor. 
Some concrete examples would support our discussion: 1) the concept and practice of “Law 
Found on the Streets”, thought by professor Roberto Lyra Filho (University of Brasília); and 
2) partnerships between Law Faculties and the Landless Workers’ Movement (MST). 
5) LITERATURE: 
The basic literature would be based on the concepts of (i) Paulo FREIRE’s Pedagogy and on 
scholars from the so-called (ii) Third World Approach to Human Rights International Law 
(José-Manuel BARRETO, B. S. CHIMNI, Balakrishnan RAJAGOPAL), (iii) Critical Legal Studies 
(Roberto LYRA FILHO, Duncan KENNEDY, Jesús Antonio de la Torre RANGEL), and (iv) Post-



/De-Colonial Studies (Enrique DUSSEL, Frantz FANON, Walter MIGNOLO, Aníbal QUIJANO, 
Shalini RANDERIA, Gayatri SPIVAK). 
 

 

 


